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Abstract 
This paper examines the linking of the school curriculum with the social and 
economic life of the local community. The paper is of the opinion that 
curriculum comprises the core of education and determines what children 
learn in schools, whether the content of education is relevant to the real life 
situation of the learners. Historical considerations on the school curriculum 
in Nigeria were examined. The influence of (he colonial curriculum on 
post-colonial curriculum and trends of the school curriculum after 
independence were also x-rayed. The paper also examined the philosophical 
views of what the school curriculum should be, that is an examination of the 
traditionalists and the progressivists views. The cultural, economic and 
social considerations for curriculum adaptation were also examined. The 
paper considered language as an important tool for curriculum adaptation. 
The paper concluded by stating that to adapt the curriculum to the social and 
economic life of the people, that the first consideration is the need to use 
schools as instrument to social amelioration. The paper made 
recommendations that government should promote mother tongues as basis of 
cultural education and ensure the development of local languages. 

Introduction 
Schools in the field of curriculum have sometimes become lost in arguments about the 

semantics of curriculum definitions. It is important to note that the issue of not having a definition that is 
universally agreed upon is not peculiar to curriculum. Such a problem also faces other fields of 
scholarship like social sciences and even education. The varying and changing of the concept of 
curriculum has its root in the changing nature of knowledge, changing conception of the learner and of 
the learning process and the widening expectation of the function of the school with the society. 

Whatever problem definition has created, it must be emphasized that curriculum experts and 
educators have reached some understanding to what constitutes the term curriculum. A workable 
definition of curriculum according to Weva (2003) is that the curriculum is the formal and informal 
content and process by which learners gain knowledge and understanding, develop skills, and other 
attitudes, appreciations, and values under the auspices of the school. This definition includes both 
formal and informal aspects of schooling, what one learns (content) and how one learns (process), and 
outcomes in forms of knowledge, understanding, skill, attitudes, appreciation and values. 

According to UNESCO (2002:41), the curriculum comprises the core of education. It 
determines: 
• What children learn in schools 
• Whether the content of education is relevant to the real life situation of the learners 
• Whether what the children learn in school is preparing them for life in their own societies and 

for competition in the global economy of tomorrow 
• Whether children acquire democratic values and conflict resolution skills. 

The position in this paper is that the curriculum, viewed in this way, is improvable and 
adaptable to its context, within limits, in both its formal and its informal aspects. That which is 
formally planned and presumable observable in the engagements of pupil, can be evaluated and 
improved upon to be adapted to its context. 

Historical Consideration of School Curriculum in Nigeria: Influences of Colonial Curriculum 
on Post-Colonial Curriculum 

In social and educational settings, patterns of progress are often set by early events. Before 
independence, school curriculum in Nigeria was developed in order to meet the needs of the colonial 
powers. When western powers established colonies in African, they transplanted two major types of 



educational system from Europe: the public school under the leadership management of the 
government and the private schools that belonged to the churches (Protestants and Catholics). 
Religion dominated the private schools run by the churches. Both the state and church served a 
common purpose, that is to prepare a ministry capable of propagating the true faith and education lay 
persons in reading and interpreting the Bible, the sure foundation of the faith (Wave, 2003). ' 

Education everywhere in the colonies was designed chiefly for boys, and the primary method 
of learning was memorizing. The curriculum for children of the few privileged was heavy in 
intellectual studies. Practical and artistic subjects, which were said to education the senses were 
considered suitable for training the servant class and entertaining young ladies who, because of their 
sex, could not then realistically aspire to leadership roles. 

The colonial school curriculum in Nigeria then was a conservative and traditionalist 
institution by its very nature (UNESCO, 1986), This school curriculum represented a subsystem in a 
much larger one, which was built on low awareness and the capitalistic ideas of competitive 
materialism. It was described as being institutionalized by means of such mechanism as the 
exploitative network, that world-wide arrangement by which the rich and powerful attempt to satisfy, 
through dominating the poor and weak, their driving desire of competitive materialism and its related 
psychological mechanisms. This kind of educational system was more effective in maintaining the 
status quo of the colonial power than in adapting the curriculum to the local context to bring about 
social, economic and political change in the pupils (Weva, 1982). 

Several writers (UNESCO, 2002; Eisner, 1995; Carnoy, 1975) show how the conservative 
function of this kind of curriculum transmitted a relatively unchanging culture and traditional skills to 
the learners. Memimi (2002) showed how the similarities and differences between the metropolitan 
and colonial school system curriculum worked against the colonized. Memimi (2002: 105) pointed 
out that: 

The history taught to the colonized is not his own. Everything seems to have 
taken place out of his country, the books talk to him of a world which in no way 
reminds him of his own, his teachers do not follow the same pattern as father; 
they are not his wonderful and redeeming successors like ever other teacher in 
the world. 

The colonial school curriculum served more or less to provide the indigenous people with jobs and 
to acquaint them with the traditions and customs of the colonizers. Education then, according to 
UNESCO, (1986) was academic in nature and provided for very among the colonized. Freire 
(1973) urged that the colonial school curriculum was premised on the banking-method, that is, the 
idea that, student is an object into which knowledge is placed not a subject in the learning process. 
The teacher acts and the students have illusion of acting through the action of teacher. In Freire's 
words (1999), we should refrain from dancing on the grave of traditional educational school system as 
they become progressively more dysfunctional. After independence, political, economic and social 
changes were occurring rapidly enough to bring about some transformation of the curriculum. 

School System after Independence 
Running through the panorama of Nigerian education history from colonial times to present, 

sever trends in the evolution of the curriculum can be described (UNESCO, 2002; Tamukong, 2001; 
Amin, 1999; Vespor, 1992; Nyerere, 1967): 
• New institutions such as the private schools, community schools, non-formal education have, 

been  established  to  satisfy unmet needs of basic  education.  Alternatives schools 
have 
increased in number and changed in nature as new alternatives have been sought. 

• Educational  principles,  such  as  that of schooling  for everyone,  have  been  
adopted in 
substance and modified in detail whenever they have struck a popular chord. The goal of  
education all the children of all people have been looked at critically. 

• Central governments have always determined general educational objectives, policies and 
programmes. 

• Psychological and social theories and revelations have turned the efforts of curriculum 
planners in new directions. 



• The schools as instruments of change have been subjective to numerous public pressures, the 
nature of which tends to change from generation to generation, depending in part on the 
interests and concerns of individual group within the society. 

• School   curriculum   has   been   always   characterized   by   the   bureaucratic   
obsession   for 
uniformity, which requires that all schools teach the same curriculum at the same time, in the 
same way. 

• Local capacity to implement and to adopt an innovation has sometime failed because of lack 
of increasing finance support and qualified teachers. 

• Parents have become involved in school in increasingly varied ways. 

Philosophical Views of What the Curriculum should be Traditionalist and Progressives! View 
According to several authors, Wiles and Doll, (1996); Ughamadu, (2006), two major distinct 

belief systems are evident about the nature of learners, the demands of the culture, and the subject 
matter that is most worth learning. They are the positions of the traditionalist and the progressivists. 
According to the traditionalist, what has been done in the past has been done well; therefore, we 
should hold to it in the future. The progressivists plead to look critically at the past actions and 
practices to see what can now be done differently to make learning more satisfying and effective and 
adjust the curriculum to the local context. The traditionalists also include persons who hold that a 
fixed or standard curriculum meets the needs of children regardless of temporal or geographic 
considerations. Among the progressivists are the reconstructionists who would remake the curriculum 
and the society according to their own designs. 
Doll (1996); and Ughamadu, (2006); summarized it that both governments and educators have long 
been divided into these two major philosophical views, both of which desire for improving 
curriculum and adapting it to local context. Traditionalists would see curriculum as aimed at 
cultivating intellectual development and to function as good citizens. Learners should profitably 
follow modes of learning that have succeeded in the past within prepared curriculum, whereas the 
progressivists favour widely differentiated curricula to develop the uniqueness of each human being 
and that the development of good morals and useful skills is the key to preparing learners as 
functioning citizens. Traditionalists hold also that one must accept the world as it is and then conform to 
it. Progressivists on the other hand, believe they can remake the world into an environment that 
approaches ideal conditions. Conflicts among curriculum of planners occur when those who had 
positions along a continuum of traditionalists, beliefs encounter those with a range of progressivists 
persuasions. 

Cultural and Economic Considerations for Curriculum Adaptation 
Teaching and learning happen within the social, cultural, polifical environment and economic 

contexts of a particular place. These contexts influence the opportunities students have to learn and 
what is expected of them. Carnoy (3994) and Weva (1982) described Freire's (1973) reading method as 
an example linking the school curriculum with social and economic life of the local community. Ferire 
uses words that have strong social and economic implications. He claimed that reading could be taught 
more effectively if the words learnt had important meaning to the learners. Following this view, the 
government of Guinea-Bissau (1979) declared that schools must be rooted in the village communities so 
that they can play the role of permanent learning environment. As a result, there should be no place for 
imposed or pre-posed or pre-package knowledge. Knowledge and curriculum must be invented and 
translated into practice (praxis) step by step. Therefore, curriculum should meet the immediate needs of 
life of a given people. 

For the education of the child, many factors affect the curriculum planning and development 
process. Three outstanding factors include; 

(a) The Society: Societal needs, goals, values, aspirations and expectations, general pattern of 
life, culture and problems all should be taken into account. Curriculum designed for a child in a given 
society must reflect all these. Also, the society's political philosophy, economic philosophy and 
education philosophy, and the type of manpower required by the society should affect the curriculum. 
If the curriculum planned for a given society is to be functional, it must take into account the social 
needs and problems of the society. Education is supposed to be a problem solving devise that should 



solve many problems of society. 

(b) The Learner: Many aspects of the learner have profound influence on the curriculum, thus 
the whole idea of curriculum planning and development will be meaningless if the learners who are 
directly involved in the implementation process are neglected. The learners' unique needs, interest, 
emotional state, mental capacity and their other physical and psychological characteristics influence 
the curriculum and hence, must be given adequate consideration. Question such as: what can a learner 
learn at a given age? At a particular level of maturation? Intellectual development? And physical 
development? What is likely to motivate the learner? What kind of learning is likely to be of his  
interest? What type of learning would best- promote his intellectual development? These questions 
need to be answered for any curriculum to be meaningful. It is obvious that without adequate 
knowledge of the  learner,  his place  in  the  entire educational  process  will  be  misguided  
and 
misunderstood 
The knowledge - Discipline. While considerations for the learner and the society in which he 
lives usually constitute guidelines or screens for the selection of the kind of learning that is most 
worthwhile, knowledge itself has over the years been organized by man into various disciplines like 
mathematics, economics, history or biology etc. These disciplines are very essential ingredients which 
are passed through the sieves provided by both the learner and the societal factors in order to make a 
selection of what to teach in any given educational system. As Dioney(1979) stated, curriculum 
planners should adopt the content of the curriculum to a concrete context, which means that the 
curriculum needs tremendous overhauling to make it relevant to the child's physical and 
psychological milieu. School curriculum must provide the linkage between the social and economic 
life of the local communities and help the learners to restore and strengthen their identity as a people 
with a past and a worthwhile future in association with other groups. 

Ho\v Tanzania Linked School Curriculum to Rural Life 
In the 1960's, Tanzania decided to develop a model of Education for self-Reliance (ESR). 

Some of the important considerations relevant to this model are, first, the need to change school 
timetables in order to make full use of the agricultural year - seasons for rural development. 
Secondly, the need to change the designation of schools from primary to basic in order to change the 
expectations of parents and pupils alike, and thirdly, the integration of the schools - colleges with the 
community (Weva, 2003). 

In more explicit terms, Nyerere's implementation of ESR suggests diverse policies, such as; 
• Raising the age of entry from 5 years to 7 or 8 years so that primary school leavers would be 

old enough to productively to enter farming or complete their education. 
• Integrating schools and farms in such a way that the children can learn modern agricultural 

practices and become aware of the fact that their living standard, and that of the nation as a 
whole, depends upon agriculture. 

• Restructuring the school-year calendar so that students can help their fellow villagers at times 
of peak labour demand. 

• Lessening the reliance on formal examination as a means of evaluating student performance. 
• Restructuring the curriculum, emphasizing subjects more directly relevant to problems of 

rural. 

Since 1967, children enter primary school at the age 7 or 8 as a response to the ESR policy, 
The rationale in Nyerere's mind, is that after primary school, the learner will be old enough to help 
with work in the village farm, carpentry shop etc. While in school, the child participates in all sorts of 
activities related to school and work. At the end of sevens of primary education, for example at the 
age 14, a child has these choices: to follow a long vocational training programme, or to go to 
secondary school. Each of these routes offers an opportunity to return to school but in different ways. 

Linking School Curriculum to New Social Realities 
Given the world, in which we live now, the school curriculum to be implemented requires 

scholarly study of what knowledge is. What is most worthwhile amid the great quantities of available 
subject-matter, at present, consideration is mostly being given to subject-matter long regarded as 



classic (mathematics, the sciences, and languages) but less attention is being given to content that 
provides a response to socio-political pressures (AIDS, Multicultural education, New technology and 
ecological studies). 
Although the existing curriculum is already overloaded and thorough teaching of fundamental 
subject-matter has been made a priority, new demands of addition of subject-matters are cropping up 
everywhere. In order to adapt the school curriculum to the social demands, schools should become 
accustomed to feeding and babysitting, coaching youngsters in variety of sports and developing pupils' 
social skills (Doll, 1996). Today, society and culture expect that schools will teach HIV/AIDS 
prevention, improve quality of sex education, and warn against unwise use of drugs and alcohol, make 
youngsters more moral and ethical, counsel against suicide, arm robbery and violent behaviours. 

Nigeria is a nation with diverse cultures and ethnic groups composed of people with different 
physical features, religious beliefs, multilingual aptitudes and a diversity of cultural backgrounds and 
ethnic origins. Societal institutions, particularly the school are expected to make their contributions 
towards the attainment of multiculturalism by including multicultural education in its curriculum 
offerings. Weva, (1995:6) is of the opinion "that multicultural education is an effective and 
appropriate instrument that is a desirable societal goal for which a new curriculum may be enlisted". 

Educating pupils about hazards to the environment is another way of linking the school 
curriculum to the social realities. According to Doll, (1996:3); 

Hazards to the environment arc increasing so rapidly that pupils need to 
understand the nature of those hazards and to develop a sense of what can 
and should be done to reduce them. Pollution, overpopulation, depletion of 
food supplies, loss of natural resources, partial elimination of the ozone 
layer. These and other hazards should now be discussed now in courses 
such as Geography and sciences in the primary school curriculum. 

Educating for democracy and peace is also a process of linking the school curriculum to the 
social realities, at the classroom level. Students need a learning environment that structure their 
curriculum and pedagogical practices in ways that support the development of democracy-friendly 
knowledge, attitudes and skills. Preparing students for the challenges of democratic citizenship 
involves more than just a focused class in social studies. What are needed are a curriculum-wide and 
committed to teaching analytic, critical thinking, conflict resolution and problem-solving skills and a 
school-wide environment that promotes tolerance and respect for diversity. The school can play a key 
role in this strengthening process by developing democratic values and building knowledge and 
understanding of the political process; both which are crucial to strengthening democracy. 

Language as Important for Curriculum Tool Adaptation 
Among the many means of adaption the school curriculum to the local context, mother tongue 

or local language is one of the most important tools. The mother tongue or the local language helps 
the expansion of people's awareness of self, as individuals' progress in reading and writing by using 
words that help them understand their world. As Zwame (2002:13) stated "of all cultural attributes, 
language is perhaps single the most important. A people cannot retain, promote or enrich its culture 
except through its language". Results of several studies indicate a unanimous consensus among 
educational experts, administrators and politicians on the importance of mother tongue as a means of 
instruction. According to Omolewa (1975"107) citing the part of the phelps-stocks commission of  
1921 thus: 

The native tongue is immensely more vital in that it is one of the chief 
means of preserving whatever is good in native customs, ideas and ideals. 
All peoples have an inherent right to their own language. It is a means of 
giving expression to their own personality however primitive they may be. 
No greater injustice can be committed against a people than to deprive 
them their own vernacular. 

In all situations that involve human learning, language is central. This is because education involves 
the full development of human potentials, a very important aspect of which is the cognitive traits 
(Obanya, 2004). Research in the areas of bilingualism and second language acquisition has found 
that extended first language development enhances second language development and academic  

achievement (Cummins, 1991, Collier, 1989). Psychologically, it is maintained that the proper 
development of a child is linked with his familiarity and proper development of his language after 
birth. The child thinks, dreams, laughs and expresses his anger and happiness in his mother tongue. 



This physical outlook and in fact the whole gamut of his social and psychological behaviour is a 
reflection of his language background. According Shoja (2005:14) citing Olagoke has explicitly 
expressed this argument saying that: 

Psychologically, the proper development of the child is closely bound with 
the continued use of the language of his parents, his brothers, he is use to it 
is the language in which he has acquired his first experiences of life, the one 
in which he dreams, thinks and in which can easily and conveniently express 
his feelings and emotions. To ignore this familiar language as soon as he 
comes to school is like taking the child away from his home and putting him 
among strangers. Most of what is said he cannot understand and half of what 
he wants to say at this stage when he is talkative cannot be expressed, and so 
the child becomes tongue-tied. 

Language therefore is an important took for linking the school curriculum to the social and 
economic life of the child. It would be observed that the linguistic alienation of the child from his 
mother tongue is bound to make him/her destabilized and this would have some adverse effects on his 
learning task. 

Recommendations 
• Curriculum  adaptation  that  counts  occurs  in  the  people.   Improvement  in   

institutions, 
structures, and material are almost without worth unless they help people improve. 

• The structures and policies within schools and the relation stability and support for teachers 
can have a major effect upon their willingness to implement and adapt curriculum to the 
social and economic life of the people. 

• The government should promote the mother tongues as the basis of cultural education and 
ensure the development of local languages as vehicles for expressing modern ideas and 
thought processes. 

• The  language  resource  outside  the  school  system  (traditional  poetry  and  
drama and 
cinematographic resources) still have to be fully tapped to enrich classroom processes in 
mother tongue education. 

• Universities should be encouraged to develop university - level programmes in selected 
indigenous languages. 

• There is need to redesign not only the curriculum but also to restructure the school system and 
the schools. 

• Schools should redesign the incorporate curriculum ideas that meet the needs of individual 
learners. 

• Government should provide special encouragement to the writing of books in local languages 
and also encourage the production of newspapers, children's magazines and comics for 
promoting the social and economic life of the people in local languages. 

• The use of textbooks on indigenous language should be drawn from the results of linguistic 
and pedagogic research 

 
Conclusion 
        With the complex that is the school, adaptation of the curriculum to the social and economic life 
of the local community should not be disregarded. This is because time moves on and circumstances 
differ, standing still leads to disaster. Nigerian government cannot afford to give up the effort to make the 
school curriculum timely, appropriate, and maximally effective in increasing and improving learning. 
         To adapt the curriculum to the social and economic life of the people, the first consideration is the 
need to use schools as instrument of social amelioration, redemption and strengthening. This paper is 
inclined to opine that efforts by government to promote successful curriculum implementations in local 
schools depends on local capacity, motivation and commitment, internal institutional conditions, and 
balance between pressure and support. The local capacity to implement an innovation can be improved 
by increasing financial support and training of teachers as long as these increases are significant and 



continue over a period of years. This capacity relies on enabling and frame-work setting, legislative 
and administrative measures together with financial and professional support targeted to support 
desired local actions. 
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